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WHAT IS YOUR NORTH STAR?           

In Visalia Unified School District, every student will have 
the skills to compete, succeed, and excel in College and 
Career.   

  College and Career Ready Means: 
•   Ready to enter college without remediation 
•   Ready for entry-level careers that offer the 

opportunity for advancement 

TJUHSD students will have the 21st Century skills and 
knowledge through meaningful and relevant learning 

opportunities to empower them to productively 
contribute to a global society. 

	  
	  
	  
	  



WHAT IS YOUR NORTH STAR?      
Do you know what you mean when you say “every 
student will have the skills to compete, succeed, and 
excel in College and Career?” 
 
Do teachers and counselors know what you mean?  
  
Do they share an understanding of the definition?  

Adopt, modify, or generate a 
consistent and shared definition of 
college and career readiness.  
Employ a framework for readiness 
for students, families, and staff.           



THE FOUR KEYS TO COLLEGE AND 
CAREER READINESS 

 



Communicate Effectively                  	  

Think Independently 

Work Collaboratively	  

Critique and Analyze Data  
     to Solve Problems	  

Demonstrate Creativity and  
 Innovation	  

Show Technical Skill	  

Utilize Digital Media and Technology 

Show Adaptability and Personal, 
   Social, and Civic Responsibility       

Formulate vision, prioritize task, use 
   real-world tools, & demonstrate 
   resourcefulness 

Define environmental, social, and 
   economic impacts of  
   decisions	  

Show cultural, gender, and generational  
   awareness in different career settings 

Visalia Student Outcomes 	  



HAWAIIAN EXAMPLE  
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WHAT DOES THIS HAVE TO DO WITH 
MEASURING READINESS? 

	  
	  
	  
	  

•  What are you measuring now or what  
       are you paying attention to? 
 
•  What do our accountability systems  
      encourage or require us to focus on? 
 
•  Think about your own district outcomes, 
      what are you measuring?  



KEY LEARNINGS AND ASSUMPTIONS 

	  
	  
	  
	  

 

"   College eligibility measures are exceedingly narrow in 
scope. 

"   Few general career readiness measures exist. 

"   A broader range of measures is necessary to capture CCR. 

"   An openness to a wider range of indicators and data is 
necessary to understand the relationship between college 
and career readiness and to develop new systems for 
quantifying readiness across both dimensions.  

"   Not all students need the same set of knowledge and skills 
to succeed in college and careers. 

"   Profiles of students strengths and weaknesses in relation to 
specific postsecondary programs of study would allow for 
better matches between students and programs and would 
enhance student success. 



MEASURING SCHOOLS AND  
COLLEGE AND CAREER READINESS	  
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a range of skills including the ability to pick the right postsec-
ondary program in the first place, the ability to secure sufficient 
financial resources to enter the program and remain in it, an 
understanding of the norms and culture of postsecondary institu-
tions generally and how they are different from high schools, and the 
ability to advocate for one’s self in a complex bureaucratic context. 
An absence of any of these skills can lead to failure just as surely 
as deficiencies in reading, writing, or math can.

Assessing College and Career Readiness
A great deal of attention is being paid to new assessments de-
voted to measuring student achievement or proficiency in English 
language arts and mathematics. Some educators are pushing 
back against external exams and the time devoted to them. Many 
states are seeking to reduce the costs of these assessments to 
the minimum possible. Legislatures raise concerns about data 
systems that capture longitudinal information on students. 
The US Department of Education continues to search for a for-
mula for a post-NCLB assessment and accountability model that 
will be acceptable to states and school districts.

These trends would seem to argue against the kinds of compre-
hensive information systems necessary not only to determine 
college and career readiness but to allow students to develop nec-
essary knowledge and skills in the first place. In fact, rather than 
needing less information on student performance, as many states 
seem to be interested in doing, more information on multiple data 
points is required. By seeking to reduce the information available 
or limit it to a few often overlapping or redundant measures of 
reading skills and math knowledge, education, it seems, is going 

in the opposite direction of almost every other sector of the society 
and economy, where more information on an ever-wider range of 
variables is being generated and used to understand the needs of 
individuals better. 

One reason more data points are needed now, as noted previously, 
is that readiness is far more important than it once was. Get-
ting the richer information required to determine readiness (and 
to signal to students what they should be doing to prepare for 
postsecondary success) requires a willingness to move beyond the 
transcript to a readiness profile. A profile considers readiness in 
absolute terms (in relation to cut scores), relative terms (in relation 
to other students goals and aspirations), and self-referential terms 
(in relation to student goals, interests, and aspirations). A student-
centered model for readiness as embodied in a profile creates 
opportunities for more students to reach the level of college and 
career readiness. It also engenders numerous challenges because 
it represents a transformational approach both in terms of neces-
sary evidence and the ability to view evidence through the lens of 
student goals and aspirations.

The Challenges of Moving to a System of Assessments   
and Profiles
A profile-based approach will require changes in assessment in 
high schools, moving from the traditional concept of an assess-
ment system with a few scores that are judged more or less 
independently, to a system of assessments in which evidence from 
a range of sources is combined and judged based on a set of 
baseline criteria and a more integrative and personalized series of 
measures calibrated to individual student goals and aspirations. 

Figure 2. Example of Conceptual Design of a Profile

Learner Skill Four Keys Stakes Assessment Source

Content knowledge/cognitive skills Key Cognitive Strategies/
Key Content Knowledge High to Medium SAT, ACT

Content knowledge Key Content Knowledge High Consortia English and math tests, SAT/ACT, MAP

Cognitive skills Key Cognitive Strategies Medium ThinkReady tasks scored against Key Cognitive Strategies

Speaking Key Content Knowledge Medium Oral problem solving task, scored discussion, fishbowl

Listening Key Content Knowledge Medium Note-taking, following directions, describing an event

Research skills Key Cognitive Strategies Medium Research paper scored reliably by teacher

Technology proficiency Key Learning Skills & Techniques Medium Online technology competency demonstration

Persistence Key Learning Skills & Techniques Low Evidence-based rating by teacher of student persistence

Study skills Key Learning Skills & Techniques Low Evidence-based rating by teacher of student study skills

Goal focus Key Learning Skills & Techniques Low Evidence-based rating by teacher of student goal focus
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MEASURING READINESS AT THE STUDENT LEVEL    	  
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settings, readiness will be far more important than ranking 
students. Understanding more about student strengths and 
areas in need of improvement will enable these institutions to 
increase student success while not necessarily decreasing the 
number of admitted students or burdening admission offices with 
unmanageable workloads.

Structure of a Profile
Ultimately, a profile might take on more of a wedding-cake struc-
ture, with the cut scores on the top levels and additional information 
and detail contained in concentric levels that could be accessed in 
situations where a deeper understanding of a student’s readiness 
was desired or required. Note that this approach is qualitatively 
different than the portfolio models that were popularized in the 
1990s by the Coalition of Essential Schools and others.7 While 
portfolios may remain useful within schools as a means to capture 
authentic student performance with first-order measures, they do 
not translate or transmit well outside the high school where they 
were developed. The profile approach is designed with both the 
student and the end-user, the admission officer, equally in mind.

A multi-level profile would allow admission officers and other 
interested parties, such as college advisors and college instruc-
tors, to drill down based on need and interest to learn more about 
student knowledge and interests, as well as about metacognitive 
learning skills, goals and aspirations, and other conditions affect-
ing academic success. 

Even institutions not inclined to delve deeply into the profile would 
still have at the top level more information than they have cur-
rently about student readiness, and that information would be 
more reliable and valid. These data points could be triangulated to 
yield greater insight and more diagnostic information even at the 
highest level of the profile.

Subsequent levels would contain additional information that 
might not meet the technical standards of high-stakes measures 
but would be highly valid reflections of the actual work students 
were capable of doing and the techniques and strategies they 
used to learn. This second-level data might include the major 
score components that aggregated to the first level measure. 
For tests, such as the SAT and ACT, PARCC, and SBAC, this 
would include any scale scores or other subscores. These would 
be presented in a way that made it easy for postsecondary par-
ties to map this information onto the major decisions they need 
to make.

The next level of information would consist of some of the ma-
jor components that went into determining student grades at 
the course level. These would include any scoring guides used 
on major assignments or papers, final exams and unit tests with 
scores, and any record of attendance, participation, homework 
completion, revision and resubmission of major assignments, and 
other indicators of key learning skills. This information would help 
establish what the grade for any course actually meant. 

Figure 4. Multi-level Profile Data Structure

SBAC/PARCC scoresARCCSBAC/PARCC scores 
ACT/SAT/AP/IBCT/SAT/AP/ACT/SAT/AP/IB 

Cumulative GPACumullattiive GGPPACumulative GPA 
Course challenge index Course chhallllenge iinddexCourse challenge index 
OOvveerraallll rreeaaddiinneessss ssccoorree Overall readiness score 
SBAC/PARCC subscores SBAC/PARCC subscores 

ACT/SAT/AP/IB subscores ACT/SAT/AP/IB subscores 
GGPPAA ssuubbccoommmpppooonnneeennntttsss GPA subcomponents 

CCCoouurrssee cchhaalllleeennggee ssuubbbssccaallleess Course challenge subscales 
RRReeaadddiiinneessss ssuubbsscccooorrreeesss Readiness subscores 

Item analysis for SBAC/PARCC/ACT/SAT/AP/IB Item analysis for SBAC/PARCC/ACT/SAT/AP/IB 
DDDeeetttaaaiilleedd GGPPAA aannaallyyssiiss Detailed GPA analysis 

Individual high school/dual enrollment/college 
courses indicating chhallllenge lleevveell courses indicating challenge level 

SSSccoorreess oonnn aaa rrraaanngggee ooff sspppeecciifificc rreeaaddiinneessss ccrriitteerriiaa Scores on a range of specific readiness criteria 

EEExxaammppllleess oofff ssttuudddeenntt wwoorrkkk ccaatteeggoorriiizzeeddd bbbyy ccoonntteenntt aarreeaa, ccooggnniiittiiivvee Examples of student work categorized by content area, cognitive 
cchhaalllleennggee,, aanndd ccoommpplleexxiittyy challenge, and complexity 

AArrttiiffaaccttss ffrroomm ccoouurrsseess ttaakkeenn, wwiitthh cchhaalllleennggee rraattiinnggss Artifacts from courses taken, with challenge ratings 
SScoredd sttuddentt workk wiitthh scoriing guiidde((s)) Scored student work with scoring guide(s) 

EEEvvviiidddeeennnccceee tttooo sssuuuppppppooorrrttt rrreeeaaadddiiinnneeessssss rrraaatttiiinnnggg Evidence to support readiness rating 
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KEY IDEAS 

	  
	  
	  
	  

 

"  You Need a North Star                                                        
(District and School Level) 

"  Utilize a Framework 
"  Identify Multiple Measures                                                 

(within a domain and/or specific outcomes)  

"  Utilize a Matrix Model 
"  Construct Accountability Models Including 

Inputs, Processes, and Outcomes 


